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Curriculum Guide



" ..We also believe that the truth is one, even as God is one. We believe,
therefore, that the truth is systematic, and that the different truths are related.”
C. S. Lewis

An Introduction to Our Curriculum

Vision Statement

Our mission is simple, even if the art of education and the pursuit of truth, goodness, and beauty
are not: “As a classical Christian school, we develop Christian leaders who possess the
qualities of a deep and reasoned faith, a heart-felt moral compass, a strong command of
language, are well read, well rounded, and appreciate beauty. These qualities, we believe,
will help them transform the church, the community, and the world.” Our call is to
faithfulness and integrity, and we aim to offer an education that considers the whole person as
made in God’s image.

In light of these things, we began with a vision of our “ideal” graduate. What qualities would
the student possess, Lord willing, who had completed our k-12 program? How would we define
success beyond simple academics, athletics, or other single considerations? To us, a successfully
educated student leaves the school with the following six attributes:

1. Virtue and mature character— This includes heart-obedience rather than mere rule-following,
good manners, honorable relationships, self-control, and Christian leadership. We help students
rightly order their affections (the classical Christian definition of virtue) through the study of the
great literature of the West and the Bible. Above all else, we teach students to live in accordance
with Coram Deo—as though they were in the presence of God at all times.

2. Sound reason and sound faith— We expect students to realize a unified Christian worldview
with Scripture as the measure of all Truth. We expect them to exhibit the wisdom to recognize
complex issues and to follow the consequences of ideas

3. A masterful command of language- Because language enables us to know things that we
have not directly experienced, nothing is more important within Christian education. Without a
strong command of language, even scripture is silent. As people of “the Word,” Christians should
be masters of language. We expect our students to master uncommon vocabulary, grammar,
usage, and translation through our study of Latin, English, and Greek.

4. Well-rounded competence— Educated people are not specialists who know little outside of their
field of specialty. Educated people have competence in a variety of areas including fine art,
drama, music, physical activity, math, logic, science and arithmetic. Throughout our program,
skills are introduced that are essential for an educated person. We expect our graduates to be
well-rounded.

5. Literacy with broad exposure to books— Educated people are well-read and able to discuss
and relate to central works of literature, science, art, architecture, and music. We expect our
graduates to be well read in the important literature and ideas of Christian theology and the West.

6. An established aesthetic— Further, educated people have good taste, formed as they are
exposed to great aesthetic masterpieces, particularly at a young age. We expose our students to
the great artists to develop their aesthetic and cultural appreciation.



With these six attributes as our starting point, we began to evaluate our curriculum in light of the
Seven Liberal Arts, and particularly the Trivium, seeking a way to map the path that would take
our students from uninstructed youth to mature, educated disciple of Christ. Our analysis helped
us define our eleven principal areas of study, as follows with explanation.

(The far left column ties to our graduate goals.)

Bible & Western Have you ever seen a reference to Milton in the

Literacy movies and missed the point? Have you smiled
blankly when someone cites a portion of well-
known poetry as though you should know it? An
educated person has a broad repertoire of famous
works with which he or she is at least familiar.
The Bible is the foremost of these, and is given the
most time in our curriculum. Other examples
include poems from Eliot, Longfellow,
Shakespeare, and Tennyson, novels by Dickens,
Chaucer, or Shelley, and philosophers like
Socrates, Hume, or Kierkegaard.

Aesthetic Literacy Is everyone born with a developed appreciation for
the truly beautiful? Classical education helps
students develop an appreciation for great art.
This requires exposure to masterpieces of painting,

) sculpture, drawing, architecture, and other visual
works. It also requires exposure to excellent
& music. We work through hymns, classical music,
dance, and master painters, and study what makes
6 great art great.
Science Science is a highly-regarded part of our

curriculum. Our culture often worships science as
part of its materialistic worldview. We do not
regard science as a thing to be worshiped, but as a
thing reflecting the Glory of God. In this, we may
not emphasize science in the same way that other
schools may.

We interrelate science to God's order and
magnitude. In younger grades, we emphasize
observation and discovery. In the 6th grade and
above, we emphasize the scientific method. From
taxonomy down to the order level, the periodic
chart, and detailed understandings of animals and
insects, our grammar school children know their
science. Hands-on science lab is a regular feature




of our grammar school. In the upper school,
physics and chemistry are emphasized as the core
sciences.

Arithmetic

Saxon math provides an excellent basis for both
higher math and logic within our system. Our
students advance more quickly than many other
schools as we strive to keep kids interested by
keeping them challenged.

Applied
Art / Rhetoric
Practicum

A well-educated person is competent in many
areas with a variety of skills. We continue to
expand our efforts to develop the aesthetic of
students through a serious pursuit of the arts.
Whether it's painting, mosaics, pottery, heraldry,
calligraphy, orchestra, chime choir, or physical
education, we seek to develop every student's
artistic ability.

Logic & Math

"Why don't they teach logic at these schools?"
C.S. Lewis, from The Lion, the Witch and the
Wardrobe.

Practicing the mind in logic prepares students for
the development of wisdom. Unfortunately, logic
is all but forgotten in modern schools. We use it
as the base foundation for our rhetoric program.
Higher math factors in the same way. We teach
math as it is applied to real life. Application is the
key to understanding math.

Integrated Language

"High thoughts must have high language."
Aristophanes.

Latin and Greek form the basis for Western culture
and language. When studied together with
English, students are better spellers, have larger
vocabularies, and have a more thorough
understanding of grammar. The student's grasp of
language affects his very depth of thought as he
uses precision in his vocabulary to better
understand God and His world. Careful attention
to grammar makes the student better at discerning
subtle meaning.

The Art of Rhetoric

Rhetoric has become a negative word in modern
culture. But the art of speaking and writing well to
persuade others has not become irrelevant. From
science to industry to the classroom, those who
succeed must communicate effectively. From




speech meets in our grammar school to formal
rhetoric in our high school, no other system
emphasizes the importance of speech and writing
as much as classical Christian education does.

History

The value placed on history is dictated by
worldview. To the progressive modernist, history
is an interesting study in how we got to our
present, enlightened state. By contrast, to the
classicist history is the laboratory of the human
condition. We study it because it shows the
formulation of ideas and the consequences of those
ideas-- a core value for wisdom. We cycle through
the world's history three times, each with a
different purpose. By the final cycle, we expect
students to intuitively see the ideas that play their
way out in the laboratory of the world.

The Great Conversation

No part of our curriculum plays a more vital role
than the Great Conversation. This conversation
uses the Great Books to formulate and evaluate the
ideas that shape our culture. In the 1950's,
Mortimer Adler and over 40 scholars formalized
this study in an attempt to preserve how students
had learned for two millennia. As the modern
educator gradually eliminated the practice of
seeking Truth in great literature, these scholars
recognized the loss. The practice of investigating,
arguing, and grasping the deep concepts of the best
thinkers in history plays a vital role in practicing
the mind and developing wisdom. Students may
not remember the books they read, but the
development of their minds is inescapable. We
use the Bible as the greatest book to place a
worldview lens over all that we study. In grades 7-
9, we begin the conversation. However, students
in grades 10-12 thrive on the Socratic discussions
of our high-school classroom.

Character and Virtue

We study scripture as the primary moral authority,
practice students in manners, hold students to a
"heart" standard rather than a "rule following"
standard, and use story to instill a desire for the
right and a disdain for the wrong. In short, we
want our students to "Love the Good." "Stories,
unlike courses in "moral reasoning," give children
some specific reference points.” William Bennett.
Jesus understood this and His parables survive to




this day as the primary tool for teaching morality.
More than any other tool, we use the classic
Western stories of honesty, compassion, courage,
and perseverance to develop a love of the good in
children. Throughout our school, you will hear
repeated the stories that strengthen the resolve of
children to become servants of God in every area
of their life.

Curriculum Roadmap

With our 11 areas of study tied to our vision for a graduate, we map the curriculum as shown in
the comprehensive grid below. This is our Master Curriculum Plan, or “Curriculum Roadmap”
(see attached document and figure below). This multi-faceted grid visually depicts the scope and
sequence of our entire program, built in layers of ascending importance. The eleven subject
areas at the left are divided along the Trivium-oriented lines of knowledge (grammar), skill
(logic), and wisdom (rhetoric), adding virtue as the crown, and the six goals for a graduate are
linked accordingly on the right. Placement of a particular class or subject depends upon where
that course fits in the overall purpose of the curriculum, advancing students from left to right and
from bottom to the top in their education as they both grow in age and in knowledge, skill,
wisdom, and virtue. The virtuous and mature graduate, therefore, stands on the solid foundation
of the other five primary attributes.
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Teachers in each of the subjects in this grid are encouraged to read the goals we have on this
bigger scale and keep in mind that our goal is not to “get through the material” but to achieve the
ends shown above.

We believe that our vision drives our curriculum, and in the tradition of semper reformata we
continually take steps to revise educational curricula to better achieve our goals in the classical



Christian spirit. This process has led us to strengthen our teaching of core skills in the grammar
stage (reading, writing, and arithmetic), our ethos of honor in the logic phase, and our emphasis
on applied thought and expression in the rhetoric phase through uniquely constructed classes,
such as our “Summa” courses. The Humane Letters courses center around the “anchor works” in
the Great Books of the Western World and the core ideas that inform the Great Conversation,
striving to teach a worldview that reunites faith and reason and gives students access to the
vocabulary and thoughts of the great thinkers and writers of our past.

Our vision tells us that aesthetics are important, so we seek to place great art in each classroom
and have even kindergartens surrounded by and imitating truly beautiful things. Deeper art
integration is a key part of our programs in all subject areas. We also seek excellence in
performance, giving students the tools by which to express mastery and create beauty, whether in
drama, orchestra, choir, or in the language arts. Our hope is that our students will be well
equipped as sharp tools in God’s hand.

Finally, we want every student, despite particular inclinations and gifting, to be exposed to all
elements of a well-rounded education, so we are striving to create graduated programs which
give all students in our school the foundational tools in any art or educational endeavor. We
stress memory at the younger ages, hoping to fill our students with a wealth of invaluable
knowledge in the Western Canon. Ultimately, we are about building a love of learning, and we
take to heart Dorothy Sayers’ exhortation to develop and impart to students that life-long love
and those tools necessary to tackle any challenge in concert with God’s will for their lives.

Curriculum Tree

Our curriculum is supported by a hierarchy of documents, which sometimes appear in the lower
left hand corner of a given page. These documents have been placed in the tree below:

Curriculum Guide:
Vision Statement
I
Curriculum Roadmap
I
Course Lead Sheet
I
Course Syllabus
I
Gold Sheet Source Docs.
I
Lesson Plans
I
Rubric

Our curriculum is different in that we depend on the sources (Ad Fontes). This means we
minimize the use of textbooks or packaged curricula to teach students. Whenever possible,
we learn from source documents (the writings of men like Socrates, Augustine, Herodotus,
Boethius, Pascal, etc.) However, in order to ensure that our K-12 objectives are met, we
provide a guide that helps teachers accomplish educational objectives with source
materials. Because great works are layered, it is a temptation for teachers to bring out the
meaning THEY find most compelling in a work. This is not the design. We ask that



teachers meet the objectives listed on the lead sheets for each course they teach, and the
gold sheets for each individual work they teach in the Upper School Letters courses.

Below are examples and explanations of each of the parts of the Curriculum Tree:

Curriculum Guide: Overview of the entire curriculum, including mission statement, vision,
layout, and how to interpret the curriculum.

Vision Statement: Provides the direction for the curriculum and school, expressing the desired
outcome for each graduate, as mentioned above.

Curriculum Roadmap: Provides a visual scope and sequence for the entire k-12 curriculum, as
seen and explained above.

Course Lead Sheet: A summary of each particular course or subject taught
in the school by grade. This document provides the teacher with the essential
requirements for each work in literature or history, lays out objectives to be
met by the students, and provides guidance for specific methodology and
pedagogy for the work. This is a teacher’s first resource in preparing to teach
a work.

The lead sheet also includes about the course,
including resources, suggested scheduling or
sequencing of lessons, and suggested unit or lesson
planning tips.

Course Syllabus: Created by the teacher as an outline for the
course, provided to students or parents at the beginning of the year.
A syllabus communicates important course policies and procedures,
major due dates, topics covered, contact information, and other
things crucial for the student to know.

Gold Sheet Source Documents: Created particularly for use in the
upper school humanities, these documents are designed to provide a “dashboard”
for teaching specific source works within the curriculum. Each sheet stresses
important themes and objectives, offers a key question with supporting questions,
suggests time allotted to teach the work and highlights the most critical passages,
and ties the work into the overarching curriculum plan. The key question provides
a guiding dilemma, usually of an ethical or moral nature, or a source of
investigation into a work. Gold Sheets also offer a list of important connections to
other works and to scripture, as well as resources that we plan to emphasize with
each reiteration of the work. This will provide greater consistency within our scope
and sequence from year to year. It is a “dashboard” not a spoon-fed teaching tool.




We respect our teachers’ abilities to teach according to the objectives, without specific direction
from a preformed curriculum on how to do so.

Lesson Plans: These are created on a weekly basis by the teachers, giving direction for the
teaching of specific works and lessons. Lesson plans should tie into objectives provided by the
Gold Sheets, Course Scope and Sequence, and Course Lead Sheets. This ensures that we are
regularly in submission to the curricular hierarchy in place to achieve our goals for graduates,
regardless of the particular level of implementation.

Rubrics: Five common rubrics are used to assess student work:

A. Speech Meet Rubric: This is primarily used in the grammar school for oral
presentations and was designed for use specifically in preparing for the school’s
annual Speech Meet. The rubric considers a variety of skills while delivering a
speech or oration, can be used at any level, and offers clear categories for assessment
and instruction.

Ptudent Name:

Grade:

Class: Category and Grade Level: O Literary WorkiPoem (1-6) [ Memory Verse (1-6) Judge:
O Historical Oration (56) _ OF 2-4)

Poor Fair Good Excellent Superior

1 2 3 4 5 Points Notes

TOTAL POINTS

Final Rating: (circle one)

Fair7-12 Good 13-21 Excellent 22-26 Superior 27-30

Good trst amemet, ot Youig worksd nard 1 leam Youve puat covious aon i learming You warksd very nard 0 memonze your
PAAI0R YOur pece In vom your piece and youve practced YO, PEc 33 workad on mang 1t Pace an1 nave OVGUS!Y WOrKed on mang
Qomers Wi hep you Improve. Youve na3 3 508 parformance. nEE T h2 audence 1 wakn 3 mersstng g emacive presemanon

B. ERB Writing Rubric: Provided by the Educational Records Bureau, this 6-
columned rubric can be used to assess written work between grades 3 and 8. In
addition to using this rubric internally to improve our students’ writing skills, we
administer the WrAP test annually to measure progress against standardized scores.



ERB RUBRIC. GRADES 4-12 Student Name

C. Socratic Discussion Rubric: This is primarily used in the upper school to gauge
student engagement, thinking and reasoning levels, and contributions in and to the
class conversation. Socratic Discussion Rubrics can be used to assess written
responses or projects as well as oral responses and are designed to take into
consideration the development of deeper thought processes in each student. This
rubric is generally used to consider student engagement over a period of time (up to
one week at a time).

D. Persuasive Writing Rubric: This rubric is used for assessing any larger written work
in the upper school. The three main sections of the rubric are taken from the five
Canons of rhetoric developed by the Greeks and refined by Cicero: Invention,
Arrangement, and Style. As well, the six parts of Arrangement according to Cicero
are used to teach and assess clear, logical and persuasive writing in grades 9-12.



Excellent Good Developing Poor
Tnvention | 1.Thoughtfultopic | 1. Somewhat 1. Topic isill cosidered | 1. Topic s frivolous
2.0 i 2.Topic sfai 2.Topicisonesided
i ibletopic | 2. Possil or znd indefensible
separately | 3. Logic of argument is [ and defensibletopic | 3.Topicislogically [ 3. Topicisillogical
clear . Logicismostly dear | confused . Very little clearor
4. Convincingsupport | 8. Some convincing | 4. Support is gathered, | convincing support for
gathered for topic support gathered butmostofitisnot | topic gathersd
5. All feedbacktaken | 5. Almost all fesdback | convincing 5. Feedback on topic
intoconsideration | takeninto 5. Some feedback taen | not taken into
T T T 1 =
Each numbered | grabbing, on topic attention grabbing and | doesnot grab attention | unrelatad to thetopic
int 2. Namatig-setsthe [ ontopic ornotrelatedtothe | 2. Narratio-failsto set
separately | contextinasucdnct | 2. Narmatigsetsthe | topic the contextof thetopic
2nd B i e |3.pan o
3. Partitio-clearthasis | memorable way contextincompletely | thesiswithno
y | 3 Paniti thesis | 3. Partitio-
defensible and with enumeration, | thesiswithor without | indefensible and
22s0n2ble, gives clear | mostly dafer whic
directionto the paper | givesgeneraldiraction | leavesthe reader 4. Confirmatio-bad or
4. Confirmatio-2ptand | to the paper confusedastothe [ no support given, and
persuzsive support | 4. Confirmatio-general | directionofthe paper | no use of logos, ethos,
given, usinglogas, supportgiven,using | 4. Confirmatio-some [ or pathos
ethos, and pathos Iogos, ethos, and support given, but 5. Befutatio-Most
5. Refutatio-opposing [ pathos missing either logos, [ opposingarguments
arguments handiedand | 5. Refutatio-opposing | ethos, or pathos not given or nct
disposed of airly 5. i i
6. Peroratio- but not 6. Perarati
summarizesthetopic | 6. Peraratio- argumentsmissingor | summarize the topic or
well, givingits universal | summarizesthetopic, | mishandied give its significanceor
ignit 6. Peroratio- application.
applications universal signfficance | summariz the topic
or specific appiications | well, and is missing
either its universal
significance or specific
applications
Style 1. Diction alvways 1.0ict T.Some 1. Diction
Each numbered | appropriateto appropriate dictionused throughout
point assessed | audience 5 2. Mar i 2. M
separately 2. All transitions. between papersections | the paperareundear | between
between papersections | are clear 3._Figuresofspeech | 3. Nofiguresofspeech
are clear 3._Figuresof speech | used aptly orused but not
3._Figuresofspeech | used aptly 4,34 grammatical | appropristely
usad zptly. 4.12grammatical | errors 4.Five or more
4.No grammatical error: 5.3 formatting errors | grammatical errors
errors 5.1-2 formatting errors 5. Five or more
5. No formatting errors formatting emors

E. Oral Presentation Rubric: The Oral Presentation rubric will help assess any major
speaking opportunity in the upper school, but is mainly used in the rhetoric courses.
The four main sections of the rubric are taken from the five Canons of rhetoric
developed by the Greeks and refined by Cicero: Arrangement, Style, Memory and
Delivery. The rubric should help students give persuasive speeches using all three

aspects of oral persuasion: ethos, pathos and logos.

Excellent Good Developing Poor
T, Introducti Fon | . Introductk . Introduction- sither Gos | L. Introduction- tre and
Each grabbing, ontopic, and | attention grabbingandon | notgrabatientionor not | unrelated o the topic
numbered | interesting topic relsted tothe topic 2. Thesis-confused thess,
point assessed | 2. Thesis- clear thesis, easly | 2. Thesis- ciear thesis, sasly | 2. Thesis- unciear thesi incefensivie and
separately | recognized,andgivesa | recognized, andgives which leaves the reader | unreasonable, and leaves
cear praview of the
presentation’s structurs | presentation 3. support-tador o
. 3. suppor andnouse
persuasive support, that | given, including use of the of ibiical support
incudes use of the Sible | Bidle obvious support 4. Opposition- Mast
s i % dar ostitsies =
important opposing given or nothandied fairly
disposed of fairly notanswered well arguments missing or 5. Conclusion- coss not
5. Conclusion- summarizes | 5. conclusion- summarizes | misha: summarize the topicor
the topic wel, gives the topic, but does not give | 5. Conclusion- faiks to its significance or
universal its universal topic application.
nd| its
rouse the audience 1o universal significance or
action i i
Style 1. Word choice aways 1. Word chorce mastly . Some inappropriate T Word choces
Each appropriste toaudience | appropriatetoaudience | word choices inappropriate throughout
numbered | 2. Alltransitions between | 2. Mosttransitions between | 2. Many transitionsinthe | 2. Notransitions used
point assessed e w
separately clar 3. some figurative and sections
3, persuasive langusge used, | 3, Litte figurative and
d aptly, and bt off topic and/or topoar | persuasive langusge used,
often to rousing effect sffect off topic or to poor effect
Memory | The speechwas wel The speechwas practiced, | The speech was practiced, | The speech did notappear
practiced, including the | including partial butthe Introductionand | tobe practiced, so notes
the the reiedon , orthe
notes, of | paper
Condlusion, and minimal | Conclusion, andminimal | the paper
use of notes. use of notes.
Delivery 1. Speakersarstheful | L Speaker gans the T.Speaker begrsbefore | L, Speaker seems humed b
Each attention ofthe audience | attention of mostofthe | audience s ready tolisten | startor distracted
numbered | before starting sugience 2. speaker' 2.5peaker’svoice s often
point assessed | 2. Speaker usesan 2. speaker times har < monoton, 100 5oft, sk
Separately | appropriate rate of speech | rate of speschandvolume | hear. or grating
andvolume withan occasionallapse. | 3. Speaker usesa fewfilkr | 3. Speaker usesfrequent
3.speskerswordsfiow | 3. Speaker’s words fiow, but | words and sometimes stogs | filer words and unnatural
with few verbal distractions | contains some verbal tolook atnotes pauses
a.spesker oftenmakes | distractions 4. spesker makes ey 4. speaker makes noeye
meaningfuleyecontact | 4, Speaker makessome | contact, butlooks worried | contactor ahvays looking at
with the audience meaningfuleyecontact | or scattered one person’s, Speaker's
5. Speaker usesgestures | with the audience 5.Speaker usesgestures | gesturesare nenous,
andnon-verbalbehavior to | 5. Spesker usesgestures | and non-verbalbehavior | arrogant, or unnatural
butoften seems stited 6. Spaker i off-putting to
6.5peakerengagesthe | whichis occasionally 6. Speaker hastrouble the audience, or seems very
audience and seems relaed | distracti engaging the audience and | stff or wooden
and ratural 6.5peaker engagesthe | seems nervous 7. Speaker i not dressed
7.5peaker’spostureand | audiencebutmaybeabit | 7. Bothspeaker’s posture | appropriately and pasture
aress s profe: nervous and dress needs shows baredom or extreme
7. Either Speaker'sposture | improvement, butis aggressivensss
jonal__| marginally acceptable







